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Abstract: This study proposes a communicative competence model designed to
enhance English language teaching (ELT) through an integration of interaction-based
instruction and learner-centered pedagogy. The main purpose of the research is to develop
and empirically validate a structured model that explains how communicative activities
influence learners’ speaking performance, interactional ability, and language fluency. The
study employs a mixed-method approach, combining theoretical analysis with quasi-
experimental classroom implementation. The findings indicate that structured communicative
tasks significantly improve students’ oral fluency, interactional competence, and confidence
in real-life communication. The proposed model provides a systematic framework for
improving speaking skills in English language classrooms.
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Introduction

The development of communicative competence has become a central objective in
contemporary English language teaching, as global communication increasingly requires
learners to use language effectively in authentic contexts rather than merely mastering
grammatical structures. Traditional teaching approaches, particularly grammar-translation
methods, have often been criticized for their limited capacity to develop learners’ speaking
fluency and interactional skills. In response to these limitations, Communicative Language
Teaching (CLT) has emerged as a dominant pedagogical framework emphasizing meaning-
based interaction, real-life communication, and learner participation.

Despite the widespread adoption of CLT principles, many educational contexts still
face challenges in systematically implementing communicative activities that effectively
enhance speaking competence. Existing studies tend to focus on isolated classroom
techniques rather than providing an integrated theoretical model that explains how
communicative competence develops through structured pedagogical intervention. This gap
highlights the need for a comprehensive communicative competence model that can guide
both instruction and assessment in English language teaching.

The aim of this study is to propose and empirically test a communicative competence
model that explains the relationship between communicative activities and learners’ speaking
development. The study addresses the following research question: how do structured
communicative tasks contribute to the improvement of learners’ oral fluency and
interactional competence in ELT classrooms?

Methodology

The present study adopts a mixed-method research design that combines both
theoretical analysis and quasi-experimental investigation in order to examine the
effectiveness of a communicative competence model in English language teaching. The
theoretical phase involves an in-depth review of contemporary literature on communicative
language teaching, interactional competence, and second language acquisition theories, with
particular attention to constructivist and interactionist perspectives that emphasize the role of
meaningful communication in language development. Based on this theoretical foundation, a
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conceptual communicative competence model was developed, illustrating the dynamic
relationship between communicative tasks, learner interaction, and speaking performance.
The empirical phase of the study was conducted in an English language learning environment
where participants were divided into control and experimental groups, with the control group
receiving traditional instruction and the experimental group being exposed to structured
communicative activities designed according to the proposed model. Data collection
instruments included classroom observation, speaking performance tests, learner self-
assessment questionnaires, and structured interviews, all of which were used to capture both
quantitative and qualitative dimensions of learners’ communicative development. The
collected data were analyzed using descriptive statistical methods to measure changes in
speaking fluency and interactional competence, while qualitative analysis was employed to
interpret learners’ communicative behavior, engagement levels, and attitudes toward
interactive learning. The integration of these methods ensured methodological triangulation,
thereby increasing the validity and reliability of the research findings and providing a
comprehensive understanding of how communicative competence develops in classroom
settings.

Results

The results of the study demonstrate that the implementation of the proposed
communicative competence model had a significant positive impact on learners’ speaking
development and overall communicative performance in English language classrooms.
Students in the experimental group showed a marked improvement in oral fluency,
interactional responsiveness, and confidence when engaging in communicative tasks
compared to those in the control group, who were taught using traditional instructional
methods. It was observed that learners exposed to structured communicative activities were
more willing to initiate conversations, respond spontaneously, and maintain interaction in
English without excessive reliance on grammatical translation or teacher support. The
analysis of speaking test scores revealed a statistically significant increase in fluency and
coherence levels among the experimental group, indicating that consistent exposure to
communicative tasks facilitates the natural development of spoken language skills.
Furthermore, qualitative findings from classroom observations and interviews indicated that
students experienced reduced anxiety and increased motivation when participating in
interactive tasks, which contributed to a more active and learner-centered classroom
environment. The results also suggest that the integration of meaningful communication tasks
within the proposed model enhances not only linguistic competence but also social
interaction skills, which are essential components of communicative competence in real-life
contexts.

Discussion

The findings of this study provide strong empirical support for the effectiveness of the
communicative competence model in enhancing English language teaching practices,
particularly in relation to the development of speaking skills and interactional ability. The
results are consistent with established theories of communicative language teaching and
second language acquisition, which emphasize the importance of meaningful interaction and
authentic communication in language learning. The observed improvement in learners’
speaking performance can be explained through interactionist theories, which suggest that
language acquisition is facilitated when learners actively engage in negotiation of meaning
and receive immediate feedback during communicative exchanges. At the same time, the
study highlights that the successful implementation of communicative approaches depends on
several contextual factors, including teacher competence, classroom management strategies,
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and the availability of appropriate instructional materials. It was also found that learners
initially experienced difficulties in adapting to learner-centered instruction due to their
previous exposure to traditional teacher-centered methodologies, which indicates the
importance of gradual pedagogical transition. Despite these challenges, the overall
effectiveness of the model confirms that structured communicative activities significantly
contribute to the development of speaking fluency, confidence, and interactional competence,
thereby reinforcing the necessity of integrating communicative principles into modern
English language teaching curricula.

Conclusion

The study concludes that the communicative competence model offers a systematic and
effective framework for enhancing English language teaching by promoting meaningful
interaction, learner engagement, and speaking development. The findings clearly demonstrate
that structured communicative activities significantly improve learners’ oral fluency,
interactional competence, and confidence in using English in real-life situations. The model
not only facilitates linguistic development but also fosters cognitive and social dimensions of
language learning, making it a comprehensive approach to modern language education.
However, the study also acknowledges that successful implementation requires adequate
teacher training, supportive learning environments, and a shift from traditional pedagogical
practices toward more interactive and learner-centered methodologies. In conclusion, the
communicative competence model represents a valuable contribution to English language
teaching theory and practice, and future research should focus on its adaptation in different
educational contexts as well as its integration with digital and artificial intelligence-based
learning systems.
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